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ABSTRACT 
The purpose of this field study was to determine how 
the Stewardson-Strasburg schools in Stewardson, Illinois, 
would do when assessed on school effectiveness factors. As 
high school principal for the district since 1982, the re-
searcher saw the need for a systematic means of receiving 
. 
. 
teacher input regarding their perceptions o f  how well the 
district measured up on school effectiveness factors. The 
researcher viewed teacher perceptions of the d istrict's 
,r·"• � � . . ·.: .. .. 
school effectiveness factors as a useful starting point for 
commenc ing what wiil be an ongoing study for improving the 
quality of education in the Stewardson-Strasburg public 
schools. 
E�g�§gy�§ 
The %§��h§�_f§§d�A��-SD��§� constituted the criterion 
measure or instrument used, to solicit teacher perceptions 
of school effectiveness factors. Dr. David Bartz of 
Eastern Illino is University constructed the survey. Dr. 
Bartz developed the survey based.on the research conducted 
by Edmonds, Brookover and Lezotte, Weber and a review of 
current l iterature addressing the issue of identifying 
i 
school effect iveness factors. The data for the study were 
collected at a faculty meeting of thirty-one teachers of 
the Stewardson-Strasburg public schools using the ��A�he• 
f.ti:db4�� Bu•��� . The results of the survey were scored by 
the computer center at Eastern Illinois University. 
The study is divided into f ive chapters. Chapter One 
expla ins why the researcher selected the specific question 
addressed by the study which is: Based on the perceptions 
of teachers, how effective are the Stewardson-Strasburg 
public schools as meas'Ured by s chool effectiveness factors? 
Chapter Two gives the rationale for the study and a review 
of recent research and literature concerning school effec-
t iveness factors. Chapter Three describes the �.15'b�•��d= 
�£_Bu•Y�� , how the survey was administered, and the gen-
• 
eral characteristics of the Stewardson-Strasburg district. 
Chapter Four summarizes the results of the study for each 
of the twenty-two items on the survey. The researcher 
lists the results, conclusions, and recommendations for 
each item on the survey individually. Chapter Five sum-
mar izes the recommendation� of the researcher based on 
specific recommendations pertaining to school effect iveness 
factors in the Stewardson-Strasburg district are listed by 
the researcher. 
i i  
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CHAPTER I 
OVERVIEW OF THE PROBLEM 
During the past two years numerous study groups have 
released reports pertaining to public education in the 
United States. Public schools have suddenly come under 
close scrutiny regarding the quality of schooling which 
students receive. Pres ident Reagan's National Commiss ion 
on Excellence in Education Study (1983), entitled A-liatign 
At-Biak ,1has generated significant attention among the 
media and general public. A major thrust of A..lJAtigJLAt 
• 
Biak and similar types of studies has been to prescribe 
remedies for improving the quality of education in public 
schools. · 
Schools today must address both the difficult polit­
ical climate accompanying such national reports and growing 
questions concerning the effectiveness of each local school 
• 
system . Various studies conducted during the past decade 
have attempted to identify what researchers ref er to as 
school effectiveness ·factors. This search for school effect-
iveness facto rs o r  what constitutes an effective school 
has been influenced by the desire of many educators to im­
prove public education for the nation's school children. 
1 
2 
In the Stewardson-Strasburg public school system, the 
question has also been raised regarding how the district 
would do when assessed on school effectiveness factors. 
The researcher has considered this question over the last 
two years that he has served . the dist rict as the high 
school principal. The researcher sees the need for a 
systematic means of receiving teachers' input regarding their 
perceptions of bow well the district measures up on school 
effectiveness factors. The rationale for utilizing teacher 
input as the initial reference point for assessing the 
district's performance on school effect�veness factors is 
predicated on the belief that teachers' perceptions can 
provide a mean ingful starting point for assessing and im-
proving such factors. 
.. 
.• . 
As was previously indicated numerous national study . .  
groups have released reports on public education concerning 
the qual ity of schooling which students receive. The im­
pact of such studies will likely be affected by the commit­
ment of local districts to'use the studies as a springboard 
for identifying and addressing problems at their level. 
Therefore, rather than assuming the recommendations in­
cluded in A..B�tign_At-Biak and other related studies neces­
sarily apply to the specific needs of the Stewardson­
S.trasburg district, the researcher has initiated. an 
3 
assessment of school effectiveness factors at the local 
level based on a review of school effectiveness research. 
The spec ific question addressed by this study is: Based 
on the perceptions of teachers, how effective are the 
Stewardson-Strasburg public schools as measured by school 
effectiveness factors? 
Relying solely upon teacher input as the reference 
point for assessing the school effectiveness factors for 
the Stewardson-Strasburg district is a major limitation of 
this study. Another limitation is the reliance on percep­
tual data rather than a�y direct outcome measures of school 
effectiveness such as student achievement. Despite these 
. .  :. ·� 
l imitations, however, the researcher believes that teacher 
perceptions of the district's school effectiveness factors 
provide a useful starting point for commencing what will be 
an ongoing study for improving the quality of education in 
the Stewardson-Strasburg public schools. 
CHAPTER I I  
RATIONALE, RELATED LITERATURE AND RESEARCH 
This research is pred icated on the premise that an 
initial step in identifying areas where a school district 
might improve begins by seeking teacher input. · Further­
more, this study accepts the validity of recent research 
conducted by Edmonds (1981) , Brookover and.Lezotte (1979), 
Weber (1972) and others concerning school effectiveness 
factors as a basis for constructing guidelines with which .. , 
to assess school effectiveness. In essence, the rationale 
of this study is that teacher input can provide an initial 
reference point for making educational change at the local. 
district level and that the school effectiveness factors. 
identified by Edmonds and others are credible criteria on 
which to base teacher perceptions of school effectiveness 
factors. 
' 
During the past decade numerous school effectiveness 
, .  
studies have been conducted. Weber's (1972) study influenced 
further research by Edmonds (1981) who used Weber's findings 
as reference points to initiate further study. Edmonds 
concluded that effective schools evidence strength in five 
4 
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major areas: (1) strong instruct ional leadership by the 
school administration, (2) a safe and orderly learning 
environment, (3) clearly defined and understood instructional 
goals, (4) high expectations by the staff concerning student 
achievement and, (5) a regular system of measur ing student 
achievement for program evaluation purposes.2 
Lazotte and Brookover (1979) found the following factors 
to be related to effective schools: (1) emphasis upon mastery 
of basic skills, (2) staff commitment to the goal of bringing 
all students to the level of their competency, (3) strong 
leadership by the administration concerning especially the 
student achievement of basic skills, (4) frequent parent 
contact with the school and, (5) willingness by the teachers 
and administration to change the status quo.3 Similar findings 
• 
have been reported by Rutter (1979), McCormack (1979), and 
Phi Delta Kappa (1980) . These three studies emphasized the 
importance of clearly stated goals and learn ing objectives, 
high expectations among the staff for student achievement, a 
structured but not overly-rest rictive learning environment, 
and the importance of teachers as positive role models. 4 
Many of these characteristics of effectiveness factors were 
summarized in A.JiAtJ.gJLAt-Biak which empha$ized that a 
school achieves and promotes excellence by establishing 
•high expectations and goals for all learners, then tries 
in everyway possible to help students reach them.•5 
6 
D'Am ico, in an attempt to synthesize the research, 
has summarized school effectiveness facto rs included in 
four of the major studies. The results of his summa rization 
are presented here:6 
Brookover and Lezotte (1979) 
(1) Improving schools accept and emphas ize the 
importance of basic skills mastery as prime 
goals and objectives. 
(2) Staff of improving schools believe all students 
can master the basic skills objectives and they 
believe the principal shares this belief. 
(3) Staff of improving schools expect their students 
will go on with their education. 
(4) Staff of improving schools do not make excusesi 
they assume responsibil ity for teaching basic 
skills and are committed to do so. 
(5) Staff of improving schools spend more time on 
achieving*basic skills objectives. 
(6) Pr incipals at improving schools are assertive 
instructional leaders and disciplinarians, and 
they assume responsibility for the evaluation of 
the achievement o f  basic skills objectives. 
(7) Staff at improving schools accept the concept of 
accountability and are involved in developing 
(or using) accountab ility models. 
(8) Teachers at improving schools are not very satis­
fied or complacent about the status quo. 
(9) There is more parent-initiated contact and involve­
ment at improving schools (even though the overall 
amount of parent involvement is less) . 
(10) The compensatory education programs in improving 
schools de-emphasize para-professional involvement 
and teacher involvement in the selection of Comp­
Ed-bound students. 
7 
Edmonds (1981) 
(1) Clarity that pupil acquisition of the basic school 
skills takes precedence over all other school 
activities. 
(2) There is a climate of expectation in which no 
children are permitted to fall below m inimum but 
efficacious levels of achievement. 
(3) Adm inistrat ive leadership is strong and without it 
the disparate elements of good schooling can be 
neither b rought together nor kept together. 
(4) A means is present by which pupil progress can be 
frequently monitored. 
(5) There is an atmosphere that is orderly without 
being rigid, quiet without being oppress ive, and 
generally conducive to the instructional business 
at band. 
Phi Delta Kappa (1980) 
(1) Successful schools are characterized by clearly 
stated cu rricular goals and objectives. 
# 
(2) The leaders' attitudes toward urban education 
and expectations for school or program success 
determine the impact of the leader on exceptional 
schools. 
(3) The behavior of the designated school o r  program 
leader is crucial in determining school success. 
(4) Successful urban schools frequently employ tech­
niques of individualized instruction. 
(5) Structured learning environments are particularly 
successful in urban classrooms. 
(6) Reductions in adult/child ratios are associated 
with positive school performance. 
(7) Successful schools are often supported with 
special project funds from federal, state, and 
local sources. 
(8) Successful urban schools are character ized by 
high levels of parental contact with the school 
and parental involvement with school activities. 
8 
(9) Successful schools frequently use staff develop­
ment or inservice training programs to realize 
their objectives. 
(10) Resource and facility manipulations alone are 
insuffic ient to affect school outcomes. 
Rutter and others (1979) 
(1) Outcomes were better in schools where teachers 
expected the children to achieve well . 
(2) Outcomes were better in schools that provided 
pleasant working conditions for the pupils. 
(3) Outcomes were better in schools where immed iate, 
di rect praise and approval were the prevalent 
means of classroom feedback. 
(4) Outcomes were better in schools where teachers 
demonstrated punctual ity, concern for the 
physical well-being of the school building, 
concern for the emotional well-being of the 
pupils, and restra int in the use of physical 
punishment. 
(5) Children'' behavior was better in schools where 
teachers were readily available to be consulted 
with teachers by childern about their problems. 
(6) Outcomes were better in schools where a high 
proportion of children held some kind of position 
or responsibility in the school system. 
(7) A school's atmosphere is influenced posit ively by 
the degree to which it functions as a coherent whole, 
with agreed ways of doing things that are consistent 
throughout the school and that have the general 
support of all staff. 
Based on a review of the literature and research 
pertaining to school effectiveness factors, it appears that 
while some disagreement may exist, there are many factors 
for which researchers are in agreement. The criterion 
measure for this study, the ��b��-E��d�A�JLBY���� , was 
developed on the basis of utilizing these common school 
effectiveness factors. 
CHAPTER III 
DESIGN OF THE STUDY 
This is a field survey in that the data were collected 
in a non-laboratory environment without any manipulation of 
the independent va·riable. The independent variable is the 
performance of the school district as perceived by teachers 
with respect to the school effectiveness criteria. School 
effectiveness factors represent the dependent variable. 
These factors have been separated into twenty-two items 
which serves as the criterion measure. 
This study is based on a sample of thirty-one teachers 
in the Stewardson-Strasburg public schools. All staff 
members present during the day on which the instrument was 
administered were included' in the sample. Specifically, 
ninety-four percent of the d istrict's teachers responded to 
the survey instrument . Since virtually the entire staff 
part icipated in the survey the issue of randomness does not 
apply. With respect to the representativeness of the sample, 
the high response rate gives credence to a representative 
sample .  Implications of this study for other school 
9 
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districts largely depend upon characteristics of the 
sample and the population to which one would be inferr ing. 
Specifically, inferences o r  general izations made to another 
district from the results of this study should compare the 
characteristics of the district studied to those of the 
other district. 
Stewardson-Strasburg District SA is a unit district 
encompassing a primarily agricultural area of 112.56 squa re 
miles with an estimated total population of 1500 people. 
In 1951 two rural school districts centered around the 
towns of Stewardson (750 pop.) and Strasburg (450 pop.) 
consolidated by referendum into a single unit school dis­
trict. On a twenty-three acre site along State Route 32 
and exactly three miles between the two towns, a single-· 
• 
story build ing houses the district's 446 students K-12. 
The student and adult population of the district consists 
of an all-white, predominantly protestant people. The 
teaching staff and administration are all-white, with about 
one-half l iving within the district and one-hal f commuting 
from surrounding communities. 
�.ta-�.oll§�.t.1.on_an.a_1na.t.xum§lltA.tJ..on 
�§�§A�b§.I�§§d�A�k-au.IY§� constitued the criterion 
measure or instrument used to solicit teacher perceptions of 
school effectiveness factors. Dr. David Bartz of Eastern 
Illinois University constructed the �lu:.I-Ei:§d�a�k-au.xY§�. 
1 1  
Dr. Bartz developed the survey based on the review o f  cur­
rent l iterature addressing the issue of identifying school 
effectiveness facto r s .  The instrument addressed the issue 
of content and face validity in that it was developed from 
established criteria in the area. This is not to advocate, 
however ,  that consideration for revisions of the instrument 
in the future would not be apropos. The �A�ll.§� E��dDA�k 
Sll.tY�� is presented as Appendix A. 
The data were collected at a faculty meeting of thirty­
one teachers of the·Stewardson-St rasburg public schools. 
The instructions which were given to the teachers when it 
was adm inistered by the researcher are l isted in Appendix 
B. The teachers completed the questionnaire in the setting 
of the faculty meeting as opposed to taking the question- . . ,.' , 
naire with them to complete at their leisure. 
Descriptive statistics in the form of frequency counts 
and percentages are the basis of reporting the data. The 
data were analyzed by item and broken down into sub-groups 
of elementary teachers and'secondary teachers so that more 
specificity could be added to the results. The ���he� 
�dDA�k-�Y���� was scored by the computer center at 
Eastern Illinois Univers ity. 
CHAPTER IV 
RESULTS 
The results of the teachers' responses are presented 
in the tables in this chapter for Elementary (K-6), Second­
ary (7-12) , and Total (both groups combined) . There are 
three teachers who teach at both the elementary and second-
ary levels and who are categorized as •Both• on the survey 
instrument. However, because of the small number of re-
spondents in that category, their results are not reported 
as a separate group but are included in the Total. 
Appendix c presents the results to the twenty-two items 
• 
on the Tea�b���b�k-�•x��� The results for each of 
the twenty-two items of the survey are also presented sep­
arately in this chapter along with conclusions and recom-
mendations. 
Conclusions 
All but one of the thirty-one respondents indicated 
their general agreement that the building has an orderly 
and safe climate. The elementary teachers appear to feel 
more satisfied with the overall climate in their area of 
12 
L•! 
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TABLE 1 
ITEM 11 - This building has an orderly and safe cl imate which 
is conducive to effective teaching and learning. 
-.-.-------------------��------�---------,----------------------Elementary Secondary Total 
-----------------------------------------------------------
!-Strongly 13 4 18 
Agree (92.9%) (28.6%) (58.1%) 
2-Agree 1 9 12 
(7.1%) (64.3%) (38.7%) 
3-Not Sure 0 0 0 
(O.Oi) (0.0i) (0.0%) 
4-Disagree 0 1 1 
(O.Oi) (7 .1%) (3. 2%) 
5-Strongly 0 0 0 
Disagree (0.0%) (0.0%) (0.0%) 
No 0 0 0 
Response (0.0%) (0.0%) (0.0%) 
Average 1.1 1.9 1.5 
• 
the building than the secondary teachers feel about their 
own area. One might expect a somewhat less orderly and 
safe climate in grades 7-12 than among the lower elementary 
students. As principal of the Stewardson-Strasburg High 
School, the researcher agrees that there exists an orderly 
and safe cl imate for g rades 7-12, but realizes that the 
existence of a very small number of students who have 
consistently demonstrated behavioral problems in the high 
I 
school means minor discipline matters occasionally disturb 
the normally peaceful cl imate at the high school. The 
. L 
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researcher concludes that the administration and faculty do 
cooperate effectively to provide students with the opportu­
nity to learn without distu rbances from other students, 
maintaining an orderly and safe learning environment. 
Recommendations 
An orderly and safe learning environment has frequently 
been mentioned in various national studies as an important 
school effect iveness factor. The school board, teachers, 
and administration need to communicate to the community that 
an orderly and safe climate does exist in the Stewardson­
Strasbu�g schools. 
Conclusions * 
While the teachers indicated a general agreement that an 
effective and up to date curriculum exists in their subject 
matter areas, their responses suggest a need for examining 
content o r  subject matter of the curr iculum. The researcher 
bel ieves that at least three factors influence the percep-
• 
tions among elementary personnel that their instruct ional 
areas demonstrate more strength than the secondary personnel 
indicated about the secondary areas. The first factor in-
volves the matter of curriculum revision. Numerous cur-
ricular changes have occurred recently at both the elemen­
tary and secondary levels, but the elementary changes 
15 
TABLE 2 
ITEMS 12 - The curriculum for the subject matter area(s) in 
which you teach is effective and up to date. 
---------- ---·-- -------- ----·-------------·----.... -------
--
-
-
-Elementary Secondary Total 
--------------
-
--------------------------------------------
!-Strongly 7 3 11 
Agree (50.0\) (21.4%) (35.5\) 
2-Ag ree 6 7 14 
(42.9%) (50.0%) (45.2\) 
3-Not Sure 0 0 0 
(0.0\) (O.O\) (0.0\) 
4-Disagree 0 2 3 
(0.0%) (14.3%) (9.7%) 
5-Strongly 1 1 2 
Disagree (7.1%) (7.1%) (6.5\) 
No 0 1 1 
Response (0.0%) (7.1\) (3.2\) 
Average 1. 7 2.3 2.0 
---------------------------·------------·------------�--·-
have been more comprehensive. The elementary personnel . 
selected a new l anguage arts textbook series for grades 4-6 
during 1983-84 and have recently selected a new reading 
series for grades K-8 starting in 1984-85. New spelling 
' 
books for grades 2-6 will be added during the 1984-85 s chool 
year also. Changes at the secondary level have been less 
comprehensive during 1982-83 and 1983-84. Other than con­
verting from an eight period to a seven period schedule for 
grades 9-12 and adding introductory computer courses for 
grades 8 and 11-12, no majo r  curricular changes occurred 
16 
at the secondary level during the past two school years. 
The second factor involves the distr ict's art program. 
A full-time art instructor handles the entire K-8 art pro­
gram very adequately. Elementary students receive art in­
struction regularly during the week in the art room rather 
than from their regular classroom teachers. The elementary 
art prog ram has been cited repeatedly by numerous parents 
and other visitors to the district as being outstanding, 
especially for a s chool the size of Stewardson-Strasburg. 
The rigorous elementary art schedule, however, limits the 
distr ict's art instructor to work with only twenty students 
in grades 9-12 each year. This means that many capable stu­
dents receive no further art instruction after e ighth grade. 
Thirdly, the recent budget difficulties facing the 
district have resulted in more staff cutbacks at the 
secondary level than with the elementary program. It is the 
opinion of the researcher that elementary curricula in gen­
eral tend to be mo re definite and homogeneous in s cope and 
sequence than secondary curricula.7 switching to a seven 
period schedule, dropping �pelling programs for ninth 
graders, and cutting the l ibrarian position from full-t ime 
to half-t ime permitted one and one-half teaching positions 
to be el iminated during 1983-84 at the high school. The 
result means that while the elementary staff and course 
offerings remain comparable to schools in larger and mo re 
affluent districts, the high school lacks the additional 
17 
staff, equipment, and finances to make the needed expansions 
that would offer secondary students more than just a good 
basic •no frills• education. Students have indicated a 
desire, for example, for advanced classes in computers and 
the sciences to prepare them for college majors in those 
and other highly competit ive fields. But it is the observa­
tion of the researcher that despite a very highly dedicated, 
dil igent, and qualified faculty, current local budgetary 
constraints preclude the development of an updated and ex­
panded secondary curriculum. 
Recommendations 
The district should continue the evaluation and update 
already begun on the elementary level. The new reading and 
language arts series selection process lay the basis for 
reviewing other areas of elementary curr iculum such as 
math, science, health, and social studies. The generally 
harmonious relationship already in existence between the 
school board, administ ration, and the faculty represents 
definite possibilities for problem solving. Together these 
• 
groups must determine the direction for curr iculum develop-
ment. Problems must be identified and prioritized concern­
ing K-12 scope and sequence, staff size and development, 
and the secondary school course offer ings. Based on the 
above needs assessment, the district would then determine 
the required financial resources needed and available to 
support the designated program changes. The school 
18 
board should then propose a tax referendum, if necessary, 
to provide sufficient revenues to support the agreed-upon 
changes. 
TABLE 3 
ITEM 13 - Teachers in this building provide assistance, when 
requested, to students outside of regular classroom 
time. 
__________ _______ ._....._._. ........... ..... __________ _._. ___ _,,_. ____________ _ 
Elementary Secondary Total 
!-Strongly 7 9 18 
Agree (50.0%) (64.3%) (58.1%) 
2-Agree 7 4 12 
(S0.0%) (28.6%) (38.7%) 
3-Not Sure * 0 1 1 
(0.0%) (7.1%) (3.2%) 
4-Disagree 0 0 0 
(0.0%) (0.0%) (0.0%) 
5-Strongly 0 0 0 
Disagree (0. 0%) (O.O�) (0.0%) 
No 0 0 0 
Response (0.0%) (0.0%) (0.0%) 
Average 1.5 1.4 1.5 
-----
-----
-----
-----
-----
-----
-----
-----
-----
-----
-----
----
Conclusions 
Both elementary and secondary teachers perceived that 
students receive adequate assistance from the staff outside 
of regular classroom time. It is the observation of the 
researcher that students regularly receive academic 
19 
assistance from teachers during studyhall periods o r  the 
teacher's preparation period. Secondary teachers often 
work with students during lunch hour or between 8:00 - 8:30 
a.m. before the s chool day begins. Special opportunities 
are also ar ranged for making up work missed during student 
absence or for providing outside assistance when the student 
demonstrates low academic achievement. 
Recommendations 
None. 
.. ,.· .. 
.ha.ult.a f�u: It.em .U · 
TABLE 4 
ITEM 14 - Students in this district are taught effective 
study skills • 
• 
--------_._. ...... _ _.... ____________ ...... _.._. ... 
_
. 
__ 
,...._ 
____ 
... ______________ ___ Elementary Secondary Total 
!-Strongly 1 1 2 
Agree (7.1%) (7.1%) (6.5%) 
2-Agree 11 6 19 
(78.6%) (42.9%) (61.3%) 
3-Not Sure 1 4 5 
(7.1%) (28.6%) (16.1%) 
4-Disagree 1 3 5 
(7.1%) (21.4%) (16.1%) 
s-strongly 0 0 0 
Disagree (0.0%) (0.0%) (0.0%) 
No 0 0 0 
Response (0.0%) (0.0%) (0.0%) 
Average 2.1 2.6 2.4 
------------------------------------�-... 
----------------
---
" 
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Conclusions 
The perceptions of elementary teachers demonstrated con­
fidence that their students develop effective study sk ills. 
Elementary students in grades 4-6 receive study skills train­
ing as a regular part of their English classes. Seventh and 
eighth grade students receive instruction in library sk ills 
including experience using the card catalog and the B§A�.L!.a 
GY.ig.e_tg_E§J:.igg.i�Al_.l,.ituAtJU:.e . Ninth graders complete a 
two-week library skills unit in English class reviewing the 
card catalog, the aug§.L!_a_J3u.ig�g-bJ:J.gg.i�Al_.l,.it.eJ:AtliJ:§ , 
and the Dewey decimal system. Tenth graders receive no 
special study skills training. Eleventh graders utilize the 
careers and college files during a careers unit in English 
class. Twelfth graders enrolled in English IV write a major 
• 
research paper based on materials found in the high school 
and public l ibraries. No study sk ills units occur at the 
secondary level other than the l ibrary skills exercises al­
ready mentioned. 
Recommendations 
' 
The emphasis upon library sk ills at the secondary level 
needs to be expanded in grades 7-12 to include specific 
training in study skills. Such a revised system for teach­
ing study sk ills should include train ing in t ime management, 
speed reading, organization of notebooks and study materials, 
developing effective l istening skills, and effective methods 
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of �eviewing for tests. Many of the recent national studies 
indicate that effective schools strive to produce students 
capable not only of basic skills mastery but of continuing 
their learning independently beyond the actual classroom 
setting. 
TABLE 5 
ITEM 15 - Teachers in this building use classroom time 
wisely and with specific instructional purposes. 
---------·-------------·-------------------....-
.... ..... .. ... .. .. .. .. .. 
--.----Elementary Secondary Total 
!-Strongly . 7 6 14 
Agree (50.0%) (42.9%) (45.2%). 
2-Agree 6 7 15 
(42.9%) (50.0%) (48.4%) 
3-Not Sure 1 0 1 
(7.1\) (0.0%) (3.2%) 
4-Disagree 0 1 1 
(0.0\) (7.1%) (3!2\) 
5-Strongly 0 0 0 
Disagree (0.0%) (0.0%) (0.0%) 
No 0 0 0 
Response (0.0%) (0.0%) (0.0%) 
Average 1.6 1.7 1.6 
-·-.--·-----------------------·------------------ --..... 
--
-.-.
-
--
Conclusions 
Teacher feedback on this item reflected the strong 
emphasis among the K-12 faculty regarding •time-on-task.• 
I i1 l.1 
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Recent studies concerning effective teaching methods cite 
teacher-led classroom activities as the most effective in-
structional method. Student achievement excels best when 
the teacher demonstrates thorough knowledge of subject matter 
and provides strong leadership within the classroom setting 
of the various learning activities.8 The researcher has 
observed that teachers in the Stewa rdson-Strasburg district 
strive consistently to maintain interesting and useful learn­
ing activities and help students utilize supervised study 
time wisely. 
Recommendations 
The elementary pr incipal and the high school principal 
should continue their encouragement of teachers to maintain 
and improve the quality instruction already taking place in 
the class rooms. Post-classroom observat ion/evaluation con-
ferences between the teacher and principal provide excellent 
opportunities for assessing the effectiveness and variety o f  
teaching methods util ized by each faculty member. The re-
searcher suggests that each year two o r  three mutually agreed 
upon goals for instructional improvement per teacher be estab-
1 ished jointly by the teacher and principal.9 
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TABLE 6 
ITEM 16 - The administration in this district provides 
effective leadership for quality instruction and 
cur riculum • 
.......--·-----·------------------·-----------_....-----·-----------Elementary Secondary Total 
-----------------------------------------------------------
!-Strongly 4 2 6 
Agree (28.6%) (14.3%) (19.4%) 
2-Agree 5 9 17 
(35.7%) (64.3%) (54.8%) 
3-Not Sure 3 1 4 
(21.4%) (7.1%) (12.9%) 
4-Disagree 2 2 4 
(14.3%) (14.3%) (12.9%) 
5-Strongly 0 0 0 
Disagree (0.0%) (0.0%) (0. 0%) 
No 0 0 0 
Response (0.0%) (0.0%) (0.0%) 
Average 2.2 2.2 2.2 
----------------------------------· -- ------... 
----
---------
Conclusions 
Teachers' perceptions on this issue seemed to suggest 
' 
uncertainty concerning administrative leadership for 
curriculum. It must be kept in mind that the present 
elementary principal and secondary principal are only in 
their second year with the district. The elementary 
principal's predecessor took considerable interest in 
curricular matters. The current elementary principal has 
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recently initiated important curr icular changes which were 
earlier outl ined in ITEM 12. The survey results seemed to 
suggest that the elementary staff, most of whom have been 
with the district for a number of years, expect st rong 
administrative leadership in curricular matter s .  The 
elementary teachers '  responses also suggested that they 
desire a somewhat clearer commitment from perhaps both 
the elementary pr incipal and the distr ict super intendent 
concerning cur r icular matters. 10 
The secondary principal's major task s ince coming to 
the district in 1982-83 has been to remedy the high school's 
student discipline problems . Bis predecessor reti red after 
the 1979-80 school year ended, and dur ing his eighteen years 
as high school priQcipal maintained an orderly and safe 
school climate. Teacher evaluation and instructional 
leadership remained low priority items by the pr incipal 
during that eighteen-year period. An attempt to function 
without a high school principal dur ing the 1980-81 and 
1981-82 school years proved troublesome, with no one 
dealing effect ively with student disciplinary matters.  Con­
sequently, the present principal after considerable effort 
is just now completing a successful transition per iod where 
an orderly and safe environment bas once again become the 
norm. I t  is the opinion of the researcher that the secon­
dary teacher s '  responses on the survey reflected their satis­
faction with the improved school discipline procedures as 
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the first step toward effective leadership for quality 
instruction and curriculum. 
Recommendations 
The school board, super intendent, principals, and fac­
ulty should discuss ways in which the administration can 
provide more effective instructional and curricular leader­
ship. Specific suggestions for each grade level and subject 
area should be solicited from teachers, board members,  and 
parents concerning curricular issues they would like to see 
add ressed. Now that an orderly and safe environment bas 
been established at the high school, the high school prin­
cipal and faculty should proceed with a thorough rev iew of 
the secondary curriculum. 1 1  
• 
B�aylta fg� lt�m Jl 
Conclusions 
Teachers perceived themselves as being well prepared 
for class each day . Responses to this item align closely 
with results for ITEM ts. The researcher has observed 
that the K-12 staff demons�rates a consistent daily effort 
in fulfill ing their instruct ional duties. A strong sense 
of profess ionalism and confidence permeates the entire fac­
ulty. Relatively minor deficiencies exist within the overall 
teaching abilities of the Stewardson-Strasburg teaching staff. 
Teachers arr ive at school early dressed neatly and with 
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TABLE 7 
ITEM t7 - Teachers in this building are well prepared for 
class each day . 
-------------- --- ---- ----------·----·---------------·
-
-----Elementary Secondary Total 
--------------------------------
- ---- ---
------------------
1-Strongly 8 5 14 
Agree (57 . 1%)  ( 35 . 7%) ( 4 5 . 2%) 
2-Agree 5 7 14 
( 35 . 7%)  ( 5 0 . 0%) (45 . 2%) 
3-Not Sure l 1 2 
( 7 . 1%)  ( 7 . 1%) ( 6 . 5%)  
.. 
4-Disagree 0 1 1 
( 0 . 0 % )  ( 7 . 1%) ( 3 . 2%) 
5-Strongly 0 0 0 
Disagree . . ( 0 . 0%)  ( 0 . 0%) ( 0 . 0%) 
No 0 0 0 
Response ( 0 .  0%) ( 0 . 0%) ( 0 . 0%) 
Average l.S 1 . 9  1 . 7  
----------
-------
---------------- - --------- ------------------
materials in hand for the day ' s  activities. Most teachers 
regularly use their preparation time during the school day 
for reading, grading papers and tests, typing materials, 
and organizing for classroom activities. Wasting time dur­
ing preparation periods rarely occurs. Nearly all staff 
members prepare weekly lesson plans, but only the secondary 
teachers are required by the principal to submit these week­
ly for administrative review. 
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Reco.mmendations 
The elementary principal may want to begin reviewing 
his staf f ' s  lessons on a weekly basis. The secondary 
principal should offer guidelines and suggestions for 
helping teachers improve their lesson plans and encourage 
sharing of ideas between more experienced high school 
teachers with younger teachers concerning successful in­
structional techniques . 
TABLE 8 
ITEM f 8 - Instruction and curriculum in this building are 
evaluated on the basis of measures of pupil 
achievement . 
-------.....----- ------------------·------... .......... ---------_._,.--.... 
----
Elementary Secondary Total 
-------------------r---------------------------------------
1-Strongly 2 0 2 
Agree ( 1 4 . 3\)  ( 0 . 0 \ )  ( 6. 5%)  
2-Agree 10 3 1 5., 
( 7 1 . 4%)  ( 2 1 . 4%) ( 48 . 4%) 
3-Not Sure 1 7 9 
( 7 . 1%)  ( 5 0 . 0%)  ( 2 9 . 0%) 
4-Disagree 1 3 4 
( 7 . 1%) ( 2 1 . 4%) ( 1 2 . 9%) 
5-Strongly 0 1 1 
Disagree ( 0 . 0%) ( 7 . 1%) ( 3 . 2%) 
No 0 0 0 
Response ( O . O\)  ( 0 . 0%) ( 0 . 0%) 
Average 2 . 1  3 . 1  2 . 6  
-----------·------------..._ ___ ... _______
__
_ ...._.. 
... ... 
_._._..
.__... 
_ _.._. 
_
_
_
_ _ 
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Conclusions 
Signif icantly more elementary than secondary teachers 
agreed that pupil achievement affects evaluation of in­
struct ion and curriculum. The reason for this diffe rence 
probably stems from the fact that regular achievement test­
ing occurs in grades K, 1, 3, 5, 7 ,  a.nd 8 each spring using 
the Iowa Test of Basic Skills . Eighth graders also take 
the National Educational Developmental Test which measures 
students' propensity for college preparatory versus voca­
tional coursework during high school . Achievement test 
scores are reviewed annually by the elementary principal 
and staff for identifying general strengths and weaknesses 
in the elementary curriculum. 
Secondary teachers '  responses on the survey reflected 
• 
much uncertainty concerning the relationship between student 
achievement and evaluation of instruction and curr iculum. 
No comprehensive achievement testing prog ram exists in the 
Stewardson-Strasburg district beyond the eighth grade level . 
Ninth graders take the Armed Services Vocational Aptitude 
Battery {ASVAB ) ,  an aptitud� test administered without 
charge by the United States Air Force. Tenth graders take 
no achievement tests. All eleventh graders take the Career 
Planning and Placement Test (CPP) , an instrument administered 
in conjunction with nearby Lake Land Junior College located 
at Mattoon, Illinois . The CPP results do not measure 
achievement but rather outline six major vocational/career 
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areas most suited to each individual student according to 
test results. College-bound eleventh graders participate in 
the American College Testing program (ACT) and the Pre­
Scholastic Aptitude Test/National Merit scholarship Qualify­
ing Test (PSAT/NMSQT) .  Twelfth graders undergo no achieve­
ment testing. To the knowledge of the researcher none of 
these test results have been util ized by secondary faculty or 
administration as a basis for evaluating instruction and 
curriculum. 12 
Recommendations 
The various national reports dealing with characteris­
tics of effective schools, regularly cite the importance of a 
comprehensive achievement testing prog ram for assess ing learn­
ing outcome s .  Thig researcher suggests that the elementary 
principal and staff need to reexamine bow effectively the 
current achievement test scores are being considered when 
evaluating instruction and curriculum. The school board and 
administration should consider committing funds for establish­
ing achievement testing at the secondary level, beginning 
with grades ten and twelve. Also the distr ict needs to 
determine if student achievement is currently being given 
enough emphasis in prog ram evaluation. 
Conclusions 
Comparing the teachers' responses for ITEM t9 with 
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TABLE 9 
ITEM 19 - The board of education places a high priority on 
the academic achievement of students . 
-----
------------------ ----------
- -------------------------Elementary Secondary Total 
------------------�----------------------------------------
!-Strongly 0 0 0 
Agree ( 0 . 0%) ( 0 . 0%)  ( 0 . 0%) 
2-Ag ree 3 2 7 
( 21 . 4%)  ( 1 4 . 3%) (22 . 6%) 
3-Not Sure 7 6 14 
( 5 0 . 0%)  ( 4 2 . 9%)  (45 . 2%) 
4-Disagree 4 5 9 
( 2 8 . 6%)  ( 35 . 7%)  ( 29 . 0%)  
5-Strongly 0 1 1 
Disagree ( 0 . 0%) ( 7 . 1%)  ( 3 . 2%)  
No 0 0 0 
Response ( 0 . 0%) ( 0 . 0%)  ( 0 . 0%)  
Average 3 . .1 3 . 4  3 . 1  
responses for ITEM 15 and ITEM 118 indicates that a de­
finite communication gap exists between the board of ed­
ucation and teachers concerning academic achievement. 
Teachers clearly perceived themselves as placing signif-
• 
icantly higher priority on academic achievement matters 
than is placed by board members. Because the researcher 
occupies the position of high school pr incipal and con­
sequently attends every school board meeting , it is the 
opinion of the researcher that the school board places 
a much higher emphasis upon academic achievement than is 
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perce ived by the faculty. Teachers rarely attend board 
meetings, and board members seldom visit the Stewardson­
Strasburg schools during regular school hours. There­
fore, school board member/teacher interaction remains at 
a minimum. 
Recommendations 
The district superintendent should recommend to the 
board of education several possibilities for improving in­
teraction and communication with the K-12 faculty. The 
super intendent has already taken an initial step in this 
di rection dur ing the 1983-84 school year with a new program 
called •Academic Spotlight . •  This new feature of each 
regular monthly board meet�ng sets aside fifteen minut�s for 
a teacher or teache.rs to outline something special happening 
in their classroom. Board members and teachers have been 
highly receptive of this opportunity for interaction. A 
further step might include the publishing of a monthly or 
quarterly newsletter compiled j ointly by the super intendent 
and principals, keeping board members and all district per­
sonnel abreast of school and especially academic activities . 
The board of education should reaffirm its commitment to 
academic achievement as its top priority. 1 3  
Conclusions 
Teachers obviously see the importance of presenting 
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TABLE 10 
ITEM 110 - Teachers in this build ing are good models of 
conduct and academic commitment for student s .  
___ ...._ __ _........_._. ..... -- - ----... .....__-. _____ _. _ _,....,_, 
_ 
_.. _____________ _. ___ _ Elementary Secondary Total 
- --
--------------------------
----
--------------------------
1-Strongly 5 5 10 
Agree ( 35 . 7%)  ( 3 5 . 7%)  ( 3 2 . 3%) 
2-Ag ree 8 8 17 
( 5 7 . 1%)  ( 5 7 . 1%) ( 5 4 . 8%)  
3-Not Sure 1 0 2 
' ( 7 . 1%)  ( 0 . 0%)  ( 6 .  5%) 
4-Disagree 0 1 1 
( 0 . 0%)  ( 7 . 1•) ( 3 . 2%)  
5-St rongly 0 0 1 
Disagree (O.O•) (O.O•) ( 3 . 2%) 
No 0 0 0 
Response ( 0 . 0%) ( 0 . 0%)  ( 0 . 0%)  
. Average l . ·7 1 . 8  1 . 9  
themselves as good role models .  They also agreed that most 
teachers in the district effectively meet these professional 
expectations . 
Recommendations 
None. 
Conclusions 
Elementary teachers felt confident that students are 
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TABLE 11 
ITEM Ill - You, as a teacher, are satisfied with the 
academic achievement of students in this building . 
----------------------------- ------------------------------Elementary Secondary Total 
-----------------------------------------------------------
I-Strongly 6 1 7 
Agree ( 4 2 . 9%)  ( 7 . 1%) ( 2 2 . 6\)  
2-Agree 5 3 10 
( 3 5 . 7%)  ( 2 1 . 4%) ( 3 2 . 3%) 
3-Not Sure 0 3 3 
( 0 . 0 % )  ( 2 1 . 4%) ( 9 .7 )  
4-Disagree 2 5 7 
( 1 4 . 3%)  ( 35 .7%) ( 2 2 . 6%)  
5-St rongly 0 2 3 
Disagree ( 0 . 0 % )  (14.3%) ( 9 . 7\ )  
No 1 0 1 
Response (7 . 1%) ( 0 . 0%)  ( 3 .2\)  
• 
Average 1 . 8  3 . 3  2 . 6  
__._ ... _._ ... ....._ .. _____ .,._, ____________ , ________ _...,._ .... _______ _.... ____ _ 
being adequately challenged and are achieving according to 
expectations. Secondary teachers indicated considerable 
reservations concerning student achievement . I t  is the 
opinion of the researcher that smaller rural school dis­
tricts like Stewardson-Strasburg face two special obstacles 
involving student achievement not common to larger urban 
areas . First is the insulating quality of rural com­
munities that limits exposure of teenagers to social, cul­
tural, and technological realities of the larger world com­
munity . The relat ively stable population in areas like 
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Stewardson-Strasburg precludes competition especially at 
the secondary school level with larger numbers of the 
nation's elite and exceptionally bright, talented students. 
The effect, in essence, is to create the impression that 
academic achievement among the local student body meets or 
exceeds the national norm, which in actuality may not always 
be the case. Therefore,  attracting local students into 
elective coursework that offer the most intellectual stimul­
ation may . not be an easy tas k .  
Secondly there i s  the obstacle of numbers, specifically 
the financial resources available for hiring staff to teach 
requirements and electives, and for constructing and main­
taining the physical facilities to house the curr iculum. 
Stewardson-Strasburg High School offers approximately fifty 
different courses, about half the number available in larger 
schools of neighboring district s .  Student-teacher ratios are 
much smaller, of course, but there remains the question con­
cerning the benefits of smaller classes versus the limita­
tions of a more narrow selection of course offer ings. Con­
s ideration of these factors may account for the perception 
among the Stewardson-Strasburg secondary staff that the 
question of academic achievement merits close scrutiny. 
Recommendations 
The secondary teachers demonstrated strong commit­
ment to an effectiveness factor frequently l isted in the 
r� .. 
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various national reports, namely, unwillingness to be 
content with the status quo. Administrative leader-
ship must be forthcoming to channel the desire for ex­
cellence evidenced by the faculty in the su rvey toward 
improving the schools .  The school board should examine all 
possible reasons for the teachers' doubts concerning student 
achievement. Does the faculty perceive that lagg ing com­
munity support for improved standards limits the possibil­
ity for challenging students with more difficult assign­
ments and homework? Are teachers concerned that not 
enough advanced classes and opportunities for g ifted students 
exist in the current curriculum? The school board and ad­
ministrat ion must address these and other possible questions 
concerning academic achievement • 
• 
Conclusions 
Seventeen of the teachers expressed confidence that 
the administration establishes high expectations for 
academic achievement of students as a major priority. 
The fact that fourteen tea�hers perceived much uncertainty 
concerning the administrat ion' s emphasis upon academic 
achievement reflects the need for examining the issue more 
closely. It is the opinion of the researcher that teachers 
are expecting the administration to take a stronger stand 
on the issue of academic achievement of students. 
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TABLE 12 
ITEM 112 - The administration in this distr ict establishes 
high expectations for academic achievement of 
students . 
-----------�--------------- - -----------------------------Elementary Secondary Total 
----------------------------------------------------------
1-Strongly 2 2 4 
Agree ( 14 . 3%) ( 14 . 3%) (12 . 9%) 
2-Agree 6 5 13 
( 4 2 . 9%) ( 35 . 7%) (41 . 9%) 
3-Not Sure 5 5 11 
(35 . 7%)  ( 35 . 7%) ( 3 5 . 5%) 
4-Disagree 1 0 1 
( 7 . 1%) ( 0 . 0%) ( 3 . 2%) 
5-Strongly 0 2 2 
Disagree ( 0 . 0%) ( 1 4 . 3%) ( 6 . 5%) 
No 0 0 0 
Response ( 0 . 0%) ( 0 . 0%) ( 0 . 0%) 
., 
Average 2 . 4  2 . 6  2 . 5  
Recommendations 
The superintendent and principals need to clarify their 
views and goals concerning academic achievement of students. 
The administrators should consider conducting a self­
evaluation concerning their own personal feelings and 
effectiveness in dealing with the issue and then j ointly 
discuss ing these v iews with each other. Administrative 
. 
-
goals for student achievement must then be communicated 
to all district personnel . 
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TABLE 13 
ITEM 113 - Students in this building perceive that teachers 
genuinely care about their well being and how 
they are doing in school . 
-----------------------------------------------------------
I-Strongly 7 1 9 
Agree C 5.o � o ' >  ( 7 . 1%) ( 2 9 . 0%) 
2-Agree 6 4 10 
( 4 2 . 9%) ( 28.6%) { 32 . 3%)  
3-Not Sure 1 7 9 
( 7 . 1%) ( 5 0 . 0%)  ( 2 9 . 0%) 
4-Disagree 0 2 3 
( 0 . 0%)  ( 1 4 . 3%) ( 9 . 7%) 
5-Strongly 0 0 0 
Disagree ( 0  • .0%) ( 0 .0%)  ( 0 . 0%) 
No 0 0 0 
Response ( 0 . 0%) ( 0 . 0%) ( 0 . 0%)  
Average 1 . 6  2 . 7  2 . 2  
-----------------------------------------------------------
Conclusions 
Elementary teachers generally agreed with this state­
ment, but secondary teachers reflected consider�le doubt 
about the level of student awareness regard i�g . th� �aculty ' s  
concern for each student s '  need s .  The elementary teachers 
probably perce ived themselves as having estab.l ished a more 
' 
personal relationship with their students, because �ork ing in 
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a sel f-contained class room means that the elementary stu­
dents spend almost the entire school day with one teacher .  
Secondary teachers, on the other hand, usually interact only 
one or two class periods daily with their students ,  and 
that interaction generally occurs in a more formal setting 
than at the elementary level . The increased emphasis over 
the past two years at Stewardson-Strasburg High School upon 
improving student cooperation and discipline both within 
the class room and throughout the entire building, may have 
decreased the informality somewhat that previously existed 
between students and faculty. Secondary teachers may be 
wondering whether this recent shift toward increased for­
mality concerning school rules and teacher/student inter­
action has caused the students to perceive that the high 
school teachers care more about rules than the personal 
needs of each student. 
Recommendations 
With the help of the high school principal the 
secondary teachers need to discuss as a group reasons why 
they feel students may not have an awareness that the high 
school faculty really does care about the students ' progress 
and well being. Examining these reasons may convince the 
teachers that in actuality most students probably do receive 
some indication that their teachers care about them. Once 
these reasons have been identified and discussed, the prin­
cipal and the faculty should describe techniques each has 
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used successfully to communicate to students a genuine 
concern for each student's well-being. 
TABLE 1 4  
ITEM 114 - Students i n  this build ing receive a suff icent 
amount of homework . 
--------------
-
-
-------------------------------------------Elementary Secondary Total 
------------
-------
-
---------------------------------------
!-Strongly 4 1 5 
Agree ( 2 8 . 6%)  ( 7 . 1%)  (16 . 1%)  
2-Ag ree 4 5 11 
( 2 8 . 6%) ( 3 5 . 7%) ( 3 5 . 5%) 
3-Not Sure 6 3 1 0  
(42 . 9%)  ( 21 . 4%) ( 3 2 . 3%) 
4-Disagree 0 5 5 
( 0 . 0 ' )  ( 3 5 . 7%) (16. 1%) 
5-Strongly 0 0 O · 
Disagree ( 0 . 0%)  ( 0 . 0%)  ( 0 . 0%) 
No 0 0 0 
Response ( 0 . 0%)  ( 0 . 0%) (O.O') 
Average 2 . 1  2 . 9  2 . 5  
----
-
---------------------------------------------------
---• 
Conclusions 
Teachers' responses generally reflected concern that 
students do not receive a sufficient amount of homewor k .  
It i s  the policy in the Stewardson-Strasburg Grade School 
that kindergarten-through-third grade students automatically 
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receive no homewor k .  Students in the remaining elementary 
grades do receive homework ass ignments, although teachers 
prefer that math ass ignments be completed at school under 
supervision of the instructo r .  I t  i s  the observation o f  the 
researcher that most teachers at Stewardson-Strasburg High 
School assign homework every week but not every day . There 
have been no indications from either high school students or 
staff that homework assignments vary signif icantly from one 
teacher to anothe r . · 
Recommendations 
The National Commission on Excellence in Education 
report strongly recommends an increased workload for 
students, including both the total number of classes taken 
and the amount of homework assigned . The district needs to 
establish guidelines regarding homework especially since no 
specific guidelines presently exist beyond the third grade 
level. 
Conclusions 
More than one-third of the teachers perce ived that the 
administration has not communicated to the teachers exactly 
what the superintendant and the two principals view as acad­
emic priorit ies . 
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TABLE 15 
ITEM 115 - The administration in this district communicates 
academic priorities to teacher s .  
------------------------------------------------------·-----Elementary Secondary Total 
----------------------------------- ------------------------
I-St rongly 2 1 3 
Agree ( 1 4 . 3%)  ( 7 . 1%)  { 9 . 7%)  
2-Agree 7 6 16 
{ 5 0 . 0%) { 42 . 9%)  {52 . 6%)  
3-Not Sure 4 2 6 
{ 28.6%) { 14 . 3%) {19 . 4%)  
4-Disagree 1 4 5 
{ 7 . 1%) (28.6%) (16. 1%) 
5-Strongly 0 0 0 
Disagree { 0 . 0%) { 0 . 0%)  { 0 . 0%)  
No 0 1 1 
Response ( 0 . 0%)  { 7 . 1%) ( 3 . 2%) 
Average 2 . 3  2 . 7  2 . 4  
--- -----..., ---------------------·----------------------------
Recommendations 
Together administrators need to review their 
priorities concerning academics . Next an ongoing effort 
must be implemented for communicating these administrative 
priorities clearly to the staff. The administration must 
involve the entire staff in annually assessing the dis­
trict ' s  progress in maintaining these priorities. The 
superintendent should remember that school board input is 
important in establishing academic goals and priorities. 
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TABLE 16 
ITEM 116 - Teachers in this building are cooperative and 
supportive of each other with respect to providing 
a quality education for all students. 
-----------------------------------------------------------
!-Strongly 1 1  10 23 
Agree ( 78.6,) ( 7 1 . 4 , )  ( 7 4 . 2 % )  
2-Agree 3 3 7 
(21 . 4% )  ( 2 1 . 4 % )  (22.6%)  
3-Not Sure 0 0 0 
( 0 . 0 % )  ( 0 . 0% )  ( 0 . 0 % )  
4-Disagree 0 1 1 
( 0 . 0% )  ( 7 . 1% )  ( 3 . 2% )  
5-Strongly 0 0 0 
Disagree ( 0 . 0 % )  ( 0 . 0 % )  ( 0 . 0 % )  
• 
No 0 0 0 
Response ( 0 . 0% )  (O.O•) (O.O•) 
Average 1 . 2  1 . 4  1 . 3  .. 
Conclusions 
Responses for this item evidenced considerable 
• 
camaraderie among the K-12 staff. The researcher has 
observed that with few exceptions teachers in this school 
district demonstrate group consideration by offer ing to help 
each other grade papers, supervis ing one anothers ' class or 
group, appearing as a guest teacher/lecturer for each others ' 
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students '  benef it, and showing concern for each other s '  
personal and professional concerns . The shared sense of 
respect and respons ibility by the entire staff creates a 
very professional, peaceful , and unif ied sense of purpose 
that definitely affects the learning envi ronment throughout 
the entire school . This cooperative and supportive spirit 
encourages teachers and administrators to perform their 
respective duties in a prof�ss ional manner. 
Recommendations 
None . 
Conclusions 
Both elementary and secondary teachers agreed that the 
district ' s  inservice sessions do not adequately aid in 
teaching academic skills more effectively. During the past 
two school years the grade school and high school prin­
cipals have sought input from their teachers for inservice 
program ideas. Based on these suggestions two inservice 
• 
sessions approximately two hours in length each were 
organized to provide training in computer literacy and 
training for understanding student behavio r .  District 
monies for inservice training are very limited. 
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TABLE 17 
ITEM 117 - The inservice training programs aid you in 
teaching academic skills more effectively. 
--------------------------- --------------------------
------Elementary Secondary Total 
-----------------------------------------------------------
1-Strongly 2 1 3 
Agree ( 1 4 . 3 t )  ( 7 . 1%)  ( 9 . 7%)  
2-Agree 3 2 5 
( 2 1 . 4%) ( 14 . 3% ( 16 . 1%)  
3-Not Sure 3 4 9 
( 2 1 . 4\ )  ( 28.6t)  ( 2 9 . 0%) 
4-Disagree 5 5 11 
( 3 5 . 7%)  ( 3 5 . 7%)  ( 35 . 5%)  
5-Strongly 1 2 3 
Disagree ( 7 . 1%)  ( 1 4 . 3%)  ( 9 . 7%)  
No 0 0 0 
Response ( 0 . 0%) ( 0 . 0%)  ( 0 . 0%)  
Average 3 . 0  3 . 4  3 . 2  
Recommendations 
The school board and administration should not 
underestimate the value of quality inservice programs 
planned j ointly between staff and school board. The board 
should consider earmarking certain funds for annual in­
service activities, even though such appropriations will 
under standably be minimal due to the district ' s  fiscal 
constraint s .  An inservice committee including the two 
principals and representatives of the faculty should be 
established to formulate w ritten goals and objectives for 
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providing meaningful inservice programs. 1 4 
TABLE 18 
ITEM 118 - Teachers in this building convey the expectation 
that all students are expected to achieve at least 
minimum mastery of the subject matter. 
----'---------------·------------- ---·-·---·------------Elementary Secondary Total 
----------------------------------------- ------------------
1-Strongly 5 4 9 
Agree . . ( 3 5 .  ' ' )  , ( 2 8 . 6% )  ( 29 . 0%)  
2-Agree ' .  9 9 20 
(64 . 3\ )  (64 . 3% )  (64 . 5%) 
3-Not Sure 0 0 1 
( 0 . 0 % )  ( 0 .  0%) ( 3 . 2%)  
4-Disagree ,<) 1 1 
( 0 . 0%)  ( 7 . 1%)  ( 3 . 2\ )  
• 
5-Strongly 0 0 0 
Disagree ( 0 . 0%)  ( 0 . 0%) ( 0 . 0%) 
No 0 0 0 
Response ( 0 .  0%) ( 0 . 0\)  ( 0 . 0%) 
Average 1 . 6  1 . 9  . 1 . 8  
--·---------------------- --------·-·------------ ---_....._. 
_
_ 
Conclusions 
Many teachers reflected concern when responding to an 
earlier item ( Item Ill )  on the survey dealing with the 
students' academic achievement, that the district ' s  students 
fail to reach their academic potential . Responses to 
ITEM 118 on the survey indicated satisfaction by faculty 
members that teachers do communicate the expectation that 
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all students are expected to achieve at least minimum 
mastery of the subject matte r .  
Recommendations 
The administration and teachers need to reevaluate the 
effectiveness by which expectations are communicated that 
all students should achieve minimum mastery of the subject 
matter and strive to reach their academic potential. Dis­
strict personnel might well address the possibility that 
student achievement is being l imited because classroom 
material is too often directed toward reaching the student 
of average ability. There exists the possibility that 
students on the extreme opposite ends of the performance 
spectrum are struggling somewhat at the expense of the 
student of average ability. 
Conclusions 
The teachers '  responses generally reflected the need for 
clarif ication and discussion of scope and sequence issues 
based around learning goals/objectives. The K-8 MacMillan 
series utilized by the district provides learning goals/ob­
j ectives for the reading series and the language arts series . 
The elementary principal and his staff considered these cur­
r iculum guides when making recent textbook adoptions. It is 
the opinion of the researcher, therefore, that a general 
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TABLE 19 
ITEM 119 - The district bas written learning goals/ob­
jectives for your subj ect matter areas ( s )  which 
you teach and test.  
______________________ _._. 
__________________________________ 
_ 
Elementary Secondary Total 
----- ------------------------------------------------------
I-Strongly 1 2 3 
Agree ( 7 . 1 % )  ( 14 . 3% )  ( 9 . 7 % )  
2-Ag ree 5 1 6 
( 35 . 7 ' )  ( 7 . 1% )  ( 1 9 . 4 % )  
3-Not Sure 5 4 12 
( 35 . 7 % )  (28.6%) ( 38 . 7 % )  
4-Disagree 1 4 5 
( 7 . 1 % )  (28.6%)  (16 . 1 % )  
5-Strongly 2 2 4 
Disagree ( 1 4 . 3 ' )  ( 1 4 . 3 % )  ( 1 2 . 9 % )  
No 0 1 1 
Response (0.0\) ( 7 . 1' )  ( 3 . 2' )  
Average 2 . 9 3 . 2  3.0 
awareness exists among the K-8 staff of the textbook company 
supplied guidelines. Survey feedback demonstrated consider­
able uncertainty among high school teachers involving the 
existence of district learning goals/obj ectives. 
Recommendations 
Both the professional commitment and professional talent 
cons istently demonstrated by the Stewardson-Strasburg staff 
and alluded to by the researcher earlier in this paper, 
present convincing evidence that this district's teachers 
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construct their class room activities around definite goals 
and objectives. Since these guidelines already exist in 
written form for most subjects taught at the K-8 g rades as 
supplied by the textbook companies, the teachers and 
,�, ,.�... "' 
principal are urged to now reconsider how closely they - adhere 
to these guidelines. It may be wise to conduct a yearly 
review of these goals and objectives, with adjustments being 
made to bring them more in line with the local students' 
needs. Secondary teachers should begin working along with 
the high school principal in an effort to construct wr itten 
goals and objectives for the entire high school cur riculum. 
Specifically identifying and reviewing the learning 
objectives will facilitate the implementation of a 
meaningful and comprehensive achievement testing program 
as suggested by the researcher in ITEM 18  above . 
Conclusions 
Based on the responses of particularly the secondary 
teachers much uncertainty exists on this topic. Student 
achievement as the main instructional focus seems to be 
more prevalent at the elementary level . 
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TABLE 20 
ITEM t20 - There is a broadly under stood instructional 
focus on student achievement which permeates 
this building. 
-----------------------------------------------------------
I-Strongly 
Agree 
2-Agree 
3-Not Sure 
4-Disagree 
5-Strongly 
Disagree 
No 
Response 
Average 
4 
( 28.6%)  
8 
( 57 . 1%) 
2 
( 1 4 . 3%) 
0 
( 0 . 0%) 
0 
( 0 . 0%)  
0 
( 0 . 0%) 
1 . 9  
1 5 
( 7 . 1%)  ( 16 . 1%) 
6 15 
( 42.9%) ( 48. 4%) 
3 7 
( 2 1 . 4%)  ( 2 2 .6•) 
3 3 
( 2 1 . 4%) ( 9 . 7%) 
0 0 
( 0 . 0%)  (0.  0%) 
1 1 
( 7 . 1%)  ( 3 . 2%) 
2 . 6  2 . 3  
---------------------------------·----------------- ---------·-
Recommendations 
Secondary teachers need to reexamine and clarify their 
thoughts as to where student' achievement might receive the 
proper emphasis within the existing instructional practices. 
The district should define exactly what the Stewardson-
Strasburg schools mean by • student achievement• and reaffirm 
the district' s commitment to student achievement as the major 
purpose of instruction. 
so 
TABLE 21 
ITEM 121 - In general, how much time ( in minutes) does the 
typical student in your class spend on homework 
each night? (Base your estimate on homework for 
all of the student ' s  teachers . )  
Conclusions 
Elementary 
Secondary 
19 Minutes 
31 Minutes 
Twelve of the fourteen ( 86 % )  of the elementary teachers 
responded to this item and thirteen of the fourteen ( 9 3 % )  of 
the secondary teacqers responded . Only one of the three 
teachers classified as Both responded and was not included 
in Table 21.  
Recommendations 
Assigning homework on a regular basis has been cited by 
the National Commission on Excellence in Education and by 
studies conducted by the Illinois Department of Education as 
. •  
l 
an important tool for reinforcing knowledge acquired in the 
formal class room setting.1 5 Recognizing the importance of 
homework as a school effectiveness factor the Stewardson­
Strasburg district should implement a homework policy that is 
supported by both staff and parents. 
5 1  
TABLE 2 2  
ITEM 1 2 2  - Please list any general comments you have rel­
ative to improving the Stew-Stras schools. 
TO£a1-i-Teachers ___________ irea8-£�r-impr�vement _________ _ 
Commenting 
2 
1 
2 
1 
1 
1 
1 
2 
1 
1 
1 
1 
Improve student attitude 
Help students become more 
responsible 
Consider exclusion for ser iously 
dis ruptive students 
Establish written goals and 
objectives for each subject -
Less emphas is upon sports · 
Employ physical education 
specialist for elementary 
Improve science program/equip 
Make studyhalls effective 
Update vocational equip 
Greater emphasis upon the 
gifted students ' needs 
K - 12 articulation of 
science & language skills 
Establish d iploma for the 
special education students 
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TABLE 122--Continued 
____________________________________________ 
, _____________ 
___ 
3 
3 
1 
l 
E§�agDD§l 
Eliminate teacher overloads 
Improve teacher s '  salaries 
Employ fullt ime guidance 
counselor 
Emphasize that teachers 
do care about achievement 
_________________
_
______________________ 
, __________ , 
_________ _ 
Conclusions 
Fifteen of the thirty-one ( 4 8 % )  of the teachers com­
pleting the survey made comments. The teacher comments 
were grouped into the catego ries l isted in the Table 122 
based on similarity. Because some of the teachers made 
multiple comments the total number of comments exceeds 
fifteen. 
Recommendations 
Most of the teachers '  comments and suggestions have 
• 
been examined in some manner by the researcher throughout 
previous sections of this pape r .  The administration should 
discuss the merit of the faculty ' s  ideas for improvement 
with both the school board and the entire staff. Because 
the Stewardson-Strasburg faculty demonstrates considerable 
professionalism and group maturity, seeking their feedback 
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on a regular basis should become a school board policy. 
Maintaining an open dialogue between faculty, administration, 
and school board members will boost overall morale by recog­
nizing everyone as an important part of the local education 
team. 
' 
. 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The researcher conducted this study to determine how 
the Stewardson-Strasburg schools would do when assessed on 
scpool effectiveness factor s .  The study accepts the 
validity of recent research conducted by Edmonds ,  Brookover 
and Lezotte, and Weber concerning school effectiveness 
factors,  as a basis for constructing guidelines to assess 
school effect iveness .  These factors have been separated 
into twenty-two items contained on the ��b�•�§�a�A�� 
Slu�§� which serves as the criterion measure. Dr . David 
Bartz of Eastern Illinois University constructed the 
�A�b§•-f�§g�A�k..Sll.DZ§� . Dr . Bartz developed the survey 
based on the research conducted by Edmonds ,  Brookover and 
Lezotte, and Weber and a rev iew of current literature 
addressing the issue of identifying school effectiveness 
• 
facto r s .  
The data for the study were collected a t  a faculty 
meeting of thirty-one teachers of the Stewardson-Strasburg 
public schools. Ninety-four percent of the district' s 
teachers r esponded to the survey instrument, the results of 
which were scored by the computer center at Eastern 
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Illinois University. The results for each of the twenty­
two items on the �A�b�•-E��dbA�k-SY•Y�� , are presented 
separately in this study along with conclusions and 
recommendations of the researche r .  The researcher believes 
that teacher perceptions of the district ' s  school 
effect iveness factors provide a useful starting point for 
commencing what will be an ongoing study for improving the 
quality of education in the Stewardson-Strasburg schools .  
Based on the results of the study, the researcher 
offers the following recommendations for which the district 
should take action: 
(1) The school board, administration, and teachers 
need to communicate to the public the fact that an orderly 
:.. ' 
and safe climate which is conducive to effective teaching 
and learning has been achieved in the Stewardson-St rasburg 
schools . ( I tem 11) 
( 2 )  The curriculum evaluation and update efforts 
already underway at both the el ementary and secondary 
levels should be expanded and continued . A needs 
assessment should be conducted to identify and prioritize 
problems concerning K-12 scope and sequence, staff size and 
. ..  
development, and secondary school course offer ings • 
. ·. 
( Item 12) 
( 3 )  The distr ict should propose a tax referendum, if 
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necessary, to provide suff icient revenues to b ring about 
changes and priorit ies identif ied by the cur riculum needs 
assessment . ( Item 1 2 )  
( 4 )  The school board and administration should 
commend the distr ict's teachers for providing assistance to 
students outside of regular class room time. Teachers 
should be encouraged to continue providing this very 
important assistance to students. ( Item 1 3 )  
( 5 )  A committee consisting of teachers and the high 
school principal should be established to develop a plan 
for teaching study skills in grades 7-12. The plan should 
l ist the skills to be mastered in particular courses at 
each grade level 7-12. Such skills should include training 
in t ime management, speed reading, organization of note­
books and study materials, developing effect ive listening . 
skil l s ,  and methods of reviewing for exams . The committee ·. 
should also recommend specific materials to be obtained by 
the district to assist in teaching these study skills. 
( Item 1 4 )  
( 6 )  Two or three specific goals for instructional 
improvement per teacher should be established jointly by 
the teacher and principal each yea r .  ( Item I S )  
(7) The school board, administration, and faculty 
should discuss ways in which the administration can provide 
more effective instructional and curricular leadership. 
Specific suggest ions for each grade level and subject area 
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should be solicited from teachers, board members, and 
parents concerning curricular matters they would like to 
see addressed by the administration. ( Item t6) 
( 8 )  Both the elementary and secondary principals 
should review their staff' s lesson plans on a weekly basis. 
Guidelines and suggestions should be offered to all 
teachers for ways to improve their lesson plans . Teachers 
should be provided time to visit each others' classes to 
promote the sharing of successful instructional techniques . 
( Item 1 7 )  
( 9 )  The district needs to determine i f  student 
achievement is currently being given enough emphasis in 
program evaluation . Achievement testing needs to be 
implemented at the high school . ( Item 1 8 )  
• 
( 1 0 )  To improve interaction and communication between 
the school board and the faculty, the superintendent should 
consider publishing a monthly or quarterly newsletter . 
highlighting classroom and extra-cur ricular activities • . 
( Item 19 ) 
(11) The district should define exactly what the 
Stewardson-Strasburg schools mean by •student achievement, •  
and reaffirm the district ' s  commitment to student achieve-
ment as the major purpose of instruction. ( Item 120)  
( 1 2 )  The district should examine all possible 
reasons for teachers ' doubts concerning student achievement 
5 8  
a s  evidenced by responses on the �§A�h§•_f§�QDA�k-Su•�§�. 
( Items Ill and 120) 
( 1 3 )  The super intendent and principals need to 
clarify their expectations and priorities concerning 
academic achievement of students and communicate these 
to the faculty and school board . ( Items 1 1 2 ,  115,  
and 1 2 0 )  
( 1 4 )  The high school principal should lead the high 
school faculty in identifying specific ways they can show 
the students that teachers genuinely care about the 
students' well being . ( Item 113)  
( 15 )  The district needs to establish guidelines 
regarding homework, including the average number of minutes 
or hours of homework to be ass igned for week-nights, 
weekends, and holidays for each grade level . ( I tem 114)  
( 16 )  An inservice committee including the two 
principals and representatives of the faculty should be 
established to formulate written goals and objectives for 
providing meaningful inservice activit ies . The school 
board should appropriate sufficient funding for these 
activit ies. ( Item 117)  
( 1 7 )  Administration and staff need to evaluate 
whether classroom instruction in general is being directed 
toward reaching the student of average ability. The 
�h�•-f�§QDA�k-Su•X§� results indicated the possibility 
that students on the extreme opposite ends of the 
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academic abilities spectrum may be struggl ing somewhat at 
the expense of the student of average ability. The 
current curr iculum may not be adequately challenging 
especially the students with special talents and abilities . 
( Item 1 1 8 )  
( 1 8 )  The elementary pr incipal should lead his staff 
in a yearly review of the written goals/obj ectives for 
their subject matter areas . Adjustments may be needed to 
bring these goals/objectives more in line with the local 
students • needs.  ( Item 119)  
( 1 9 )  Written goals/objectives for each subject matter 
area should be constructed for the entire high school 
curriculum. ( Item 119) 
( 2 0 )  The school board and administration should 
recognize the importance of solicit ing teacher feedback 
concerning school effectiveness factors and obtain such 
input on a regular bas i s .  ( Item 122) 
( 2 1 )  The district should utilize this study based 
on teacher perceptions of the district ' s  school effective­
ness factors as a useful st�rt ing point for commencing what 
will be an ongoing study to improve the quality of edu­
cation in the Stewardson-Strasburg schools . The district 
should prioritize the recommendations listed by the re­
searcher and establish reasonable timelines for implement­
ing activities and changes included within the study. 
( Items 11-22) 
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APPENDIX A 
_ __Elementary (K-6 ) 
______ secondary ( 7-12 )  
______ Both 
TEACHER FEEDBACK SURVEY 
�g� : The District is presently conducting a study of 
Curriculum. Teacher input and feedback are vitally im­
portant to this study. Your responses to the survey 
will be greatly appreciated. 
lliI��tions : Please respond honestly and frankly to each 
statement . do not put your name on the survey. All re­
sponses are anonymous .  The survey is not coded in any 
way to identify your individual responses . I f  you believe 
that you do not have suffic ient information to · r espond 
to a statement , please leave it blank . Use the fol lowing 
rating sclae: 
!=Strongly 
Agree 
2=Agree 3=Not Sure 4=Disagree S=St rongly 
Disagree 
1 .  This build ing has an orderly and safe 1 2 3 4 5 
climate which is conducive to effective 
teaching and learning . 
2 .  The Curriculum for the subject matter 1 2 3 4 5 
area ( s )  in which you teach is effective 
and up to date. 
3 .  Teachers in this building provide 1 2 3 4 5 
assistance, when requested, to students 
outside of regular cla�sroom time. 
4 .  Students in this district are taught 1 2 3 4 5 
effective study skil l s .  
5 .  Teachers in this building use classroom 1 2 3 4 5 
time wisely and with specific instruc-
tional purposes . 
6 .  The administration in this district 1 2 3 4 5 
provides effective leadership for 
quality instruction and curriculum. 
7 .  Teachers in this building are well 1 2 3 4 5 
prepared for class each day. 
!=Strongly 
Agree 
2=Agree 
6 5  
3=Not Sure 4=Disagree S•Strongly 
Disagree 
==============================2=============�m• ••••••a•
=
•
= 
8 .  Instruction and curriculum in this 1 2 3 4 5 
building are evaluated on the basis 
of measures of pupil achievement. 
9 .  The board of education places a high 1 2 3 4 5 
prior ity on the academic achievement 
of students . 
1 0 .  Teachers in this build ing are good 1 2 3 4 s 
models of conduct and academic com-
mitment for students . 
1 1 .  You, as a teacher, are satisfied with 1 2 3 4 5 
the academic achievement o f  students 
in this building. 
1 2 .  The administration in this d istrict 1 2 3 4 5 
establishes high expectations for 
academic achievement of student s .  
1 3 .  Students in this building perceive 1 2 3 4 5 
that teachers genuinely care about 
their well being and how they are 
doing in school . 
1 4 .  Students in this build ing receive a 1 2 3 4 5 
suffic ient amount of homewor k .  
1 5 .  The administration in this distr ict 1 2 3 4 5 
clearly communicates academic p r io rities 
to teacher s .  
1 6 .  Teachers in this build ing a r e  cooper- l 2 3 4 5 
ative and supportive of each other with 
respect to providing a quality edu-
cation for all student s .  
1 7 .  The inservice training prog rams aid 1 2 3 4 5 
you in teaching academic skills more 
effectively. 
1 8 .  Teachers in this build ing convey the 1 2 3 4 5 
expectation that all students are 
expected to achieve at least minimum 
mastery of the subject matte r .  
19.  The distr ict has written learning goals/ 1 2 3 4 5 
objectives for your subject matter 
area ( s )  which you teach and test. 
6 6  
2 0 .  There i s  a broadly understood instruc­
tional focus on student achievement 
which permeates this build ing . 
1 2 3 4 5 
2 1 .  In general, how much time ( in minutes) does the typical 
student in your class spend on homework each night? 
(Base your estimate on homework for all of the student ' s  
teachers . )  
---------- minutes per night 
22.  Please list any general comments you have relative to 
improving the Stew-Stras School s .  ( If necessary , 
please attach an additional page fo r comments . )  
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APPENDIX B 
Instruct ions for completing the �A�he.I-l.e..edbA�k Surxex i· 
1 .  The survey that you will be completing dur ing the 
next few minutes has been developed by o r .  David 
Bartz of Eastern Illinois University . The Purpose 
for conducting this survey is two-fold:  (a)  feed­
back information will be used by Stew-Stras High School 
Principal, Ed Allen, in his field exper ience curr iculum 
study to complete requirements ofr a Special ist Degree 
in Education at Eastern Illinois University (b)  this 
survey is the initial part o f  hopefully what will be 
an ongoing study to update and improve the K-12 
curriculum in the Stewa rdson-Strasburg School Distr ict 
SA. The Survey is based on the premise that the f i rst 
step in look ing where a school district might improve 
is to seek input from teacher s .  
2 .  Please follow along on your Teac�� �dbA�k-�Y.tJZ� 
sheet as I read the following instructions: 
{a) Eli.tl22a� : The district is presently con­
ducting a study of the school system. Teachers ' 
perceptions and feedback are vitally important 
to this study. Your responses to this survey 
will be greatly appreciated. 
(b) ��t�� : Please respond honestly and 
frankly to each statement . Do not put your 
name on the survey. All responses are anony­
mous. The survey is not coded in any way to 
identify your individual responses. If you 
believe that you do not have sufficient in­
fo rmat ion to respond to a statement, please 
leave it blank . Use the following rating scale: 
!=Strongly 
Agree 
2=Agree 3=Not Sure 4=Disagree 5=St rongly 
Disagree 
3 .  Remember that is is a survey and not a test. There 
are no r ight o r  w rong answer s .  
6 8  
When you have completed you r survey please place it 
in the envelope provided . When all surveys have been 
placed in the envelope, it will be sealed and mailed 
today to D r .  Bartz at Eastern I l l inois University. D r .  
Bartz will organize and tabulate the survey r esponses 
and then provide the results to the District SA admin­
istration. District SA faculty and administration will 
review and d iscuss the feedback results at a later 
date. 
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APENDIX C 
For 
Stewardson-Strasburg Public Schools 
··· A SURVEY OP TBACHBRS 1 PERCEPTIONS OP SCHOOL BPPBCTIVERBSS FACTOR 
David E .  Bartz 
Department of School Service Personnel 
Eastern Illinois University 
February 13, 1984 
TEACHER FEEDBACK SURVEY RESULTS 
Stewardson-Strasburg Publ ic  Schoo l s  
ITEM #1 - This building has an orderly and safe climate which i s  conducive to effective teaching and learning. 
I-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree Disagree Response Average Responding 
El ementary 1 3  I 0 0 •
 
0 0 l .  I 1 4  
( 92 . 9% )  ( 7 . 1% ) ' ( 0 . 0% )  (0 .0% )  ( 0 . 0% )  (0 .0% )  
Secondary 4 9 0 I 0 0 1 . 9  I4 
( 28. 6%) (64.3%) (0 .0% )  ( 7 . I%)  (0 .0% )  (0 .0% )  
. 
*Total I8 I2 0 I 0 0 1 .  5 31 ...., 
( 58 . I%) ( 38 . 7% )  ( 0 . 0% )  ( 3 . 2% )  ( 0 . 0% )  (0 .0 % ) 0 
ITEM #2 - The curriculum for the subject matter area( s )  in which you teach is  effective and up to date. 
I-Strongly  5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-0i sagree Disagree Response Average Respondi ng 
El ementary 7 6 0 0 I 0 1 .7  I4 
(50.0%)  ( 4 2. 9%) ( 0 . 0% )  (0 .0% )  ( 7 . I% )  ( 0 . 0% )  
Secondary 3 7 0 2 I 1 2 . 3  1 3  
( 2 1 .4% )  (50. 0%) (0 .0%) ( 14. 3%) ( 7 . 1% )  ( 7 . 1% )  
Total 1 1  I4 0 3 2 1 2 . 0  30 
( 35.5 % ) (45 . 2% )  ( 0 . 0% )  ( 9 . 7% )  (6.5%) ( 3 . 2% )  
*Includes elementary, secondary, and teachers who marked "both" on the survey. Resu l ts for teachers who 
marked "both" were not reported separately because there were only three respondents .  However, the re-
sponses of these three teachers were incl uded in the "total . "  
ITEM #3 - Teachers in this building provide assi stance9 when requested9 to students outside of regular classroo11 time. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree D�sagree Response Average Responding 
El ementary 7 7 0 0 0 0 1 . 5  14 
( 50.0%)  ( 50 .0%) (0 .0%) ( 0. 0%•) ( 0 . 0% )  ( 0 . 0% )  
Secondary 9 4 1 0 0 0 1 . 4  14 
(64.3% )  (28. 6%) ( 7 . 1% )  (0 .0% )  (0 .0%) ( 0 . 0% )  
Total 1 8  ll 1 0 0 0 1 .  5 31 
( 58 . 1% )  (38.7%) ( 3 . 2% )  (0 .0% )  ( 0 . 0% )  (0 .0% )  """·· .... 
ITEM #4 - Students in this district are taught effective study ski l l s .  
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disagree Response Average Responding 
El ementary 1 1 1  1 1 0 0 2 . 1  14 
( 7 . 1% )  ( 78 . 6% )  ( 7 . 1%) ( 7 . 1% )  (0 .0% )  (0 .0% )  
Secondary 1 6 4 3 0 0 2 . 6  14 
( 7 . 1% )  ( 42 . 9%) ( 28 . 6% )  ( 2 1 . 4% )  ( 0 . 0% )  ( 0 . 0% )  
Total 2 19 5 5 0 0 2 . 4  31 
( 6 . 5% )  ( 61 .  3%) ( 16 . 1% )  ( 16 . 1% )  ( 0 . 0% )  ( 0 . 0% )  
-2-
ITEM #5 - Teachers in this building use classroom time wisely and with specific instructional purposes. 
!-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disaqree Response Average Responding 
El ementary 7 6 1 0 0 0 1 .  6 14 
( 50 . 0%)  (42 . 9%)  ( 7 . 1%)  ( 0 . 0%} (0 .0%) { 0 . 0%)  
Secondary 6 7 0 1 0 0 1 .  7 14 
( 42 . 9%)  ( 50 . 0%)  { 0 . 0%)  ( 7 . 1%)  ( 0 . 0%)  { 0 . 0%)  
Total 1 4  15·  I 1 0 .. 0 1 .6 31 
(45.2%) (48 . 4%)  (-3 . 2% )  (3 .2%) (O .. 0%) {O .. 0%) .-.J N 
ITEM #6 - The adllini stration in this district provides effective leadership for quality instruction and curriculum. 
!-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree D�sagree Response Average Responding 
Elementary 4 5 3 2 0 0 2 . 2  14 
( 28 .6%)  ( 35.7%)  ( 2 1 . 4%)  ( 14 . 3%)  { 0 . 0%)  ( 0 . 0%)  
Secondary 2 9 1 2 0 0 2 . 2  14 
( 14 . 3%)  (64. 3%) ( 7 . 1%)  ( 14 . 3%)  {0 .0%) ( 0 . 0%)  
Total 6 17 4 4 0 0 2. 2 31 
{l��) (54.a %) (12.9%) (12.9%) (0 .0%) (0 .0%)  
-3-
ITEM #7 - Teachers in this building are well prepared for class each day. 
!-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Di_sagree Response Average Responding 
El ementary 8 5 1 0 0 0 1 .  5 14 
( 57 . 1%)  ( 35 . 7%) ( 7 . 1%) ( 0 .0%•) ( 0 . 0%)  ( 0 . 0%)  
Secondary 5 7 1 1 0 0 1 .  9 14 
( 35 . 7%) ( 50 . 0%) ( 7 . 1%) ( 7 . 1%) ( 0 . 0%)  (0 .0%)  
Total 14 14" 2 1 0 0 1 .  7 31 
( 45 . 2% )  ( 45 . 2%)  ( 6 . 5% )  ( 3 . 2%)  ( 0 . 0%)  (0 .0%)  . ..... w 
ITEM #8 - Instruction and curriculum in this building are eval uated on the basi s of measures of pupil achievement. 
!-Strongly 5-Strongly N9 Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Di sagree Response Average Responding 
El ementary 2 10 1 1 0 0 2 . 1  14 
( 14 . 3%)  ( 7 1 . 4%) ( 7 . 1%) ( 7 . 1% )  ( 0 . 0%)  ( 0 . 0%)  
Secondary 0 3 7 3 1 0 3 . 1  14 
(0 .0%) ( 2 1 . 4%)  ( 50 . 0%)  ( 2 1 . 4%)  ( 7 . 1%) ( 0 . 0%)  
Total 2 15  9 4 1 0 2 .6  31 
( 6 . 5%)  (48 . 4%) ( 29 . 0%)  ( 12 . 9%)  ( 3 . 2%)  ( 0 . 0%)  
-4-
ITEM #9 - The board of education pl aces a high priority on the academic achievement of students. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disagree Response Average Responding 
El ementary 0 3 7 4 0 0 3 . 1  14 
( 0 . 0%)  ( 2 1 . 4%)  ( 50 .0%) (28.6%) ( 0 . 0%)  (0 .0%) 
Secondary 0 2 6 5 1 0 3 . 4  14 
(0 .0%) ( 14. 3%) ( 42 .9%) ( 35 .7%)  ( 7 . 1%)  (0 .0%) 
0 7 14 9 1 0 
Total ( 0 . 0% )  ( 2 2 . 6 % )  ( 45 . 2 % )  ( 29 . 0% )  ( 3 . 2 % )  ( 0 . 0 % )  3 . 1  3 1  
..... 
... 
ITEM #10 - Teachers i n  this building are good model s of conduct and acadetlic c<>111i tllent for students . 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Di sagree Response Average Responding 
El ementary 5 8 1 0 0 0 1 .  7 14 
( 35 .7%) ( 57 . 1%)  . ( 7 . 1%)  ( 0 . 0%)  (0 .0%) ( 0 . 0%)  
Secondary 5 8 0 1 0 0 1 . 8  14 
( 35.7%) ( 57 . 1%) ( 0 . 0%)  ( 7 . 1%)  (0 .0%) ( 0 . 0%)  
Total 1 0 1 7 .2 1 1 0 1.9 31 
(32 .• 3%) (54.8%) (6 .• 5%) ( 3'.2%) ( 3 . 2%)  ( 0 . 0%)  
-5-
ITEM #11 - You. as a teacher. are satisfied with the academic· achievement of students in this building. 
I-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree o·isagree Response Average Responding 
El ementary 6 5 0 2 0 I 1 . 8  I3 
(42 . 9%)  (35.7%)  (0 .0%) ( 14 .  )%) ( 0 . 0%)  ( 7 . 1%) 
Secondary 1 3 3 5 2 0 3 . 3  I4 
( 7 . I%)  ( 2 1 . 4%)  ( 2 1 . 4%)  ( 35 . 7%)  ( 14. 3%) (0 .0%) 
Total 7 IO. 3 7 3 I 2 . 6  3 0  
( 22 . 6%)  ( 32 . 3%)  ( 9 . 7%) (22.6%) ( 9 .7%)  ( 3 . 2%)  -.J 
U1 
ITEM #12 - The admini stration in this di strict establi shes high expectations for academi c achievement of students. 
I-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree Disagree Response Average Responding 
El ementary 2 6 5 1 0 0 2 . 4  I4 
( 14 .  3%) ( 4 2 . 9%} ( 35 . 7%} ( 7 . 1%) ( 0 . 0%)  ( 0 . 0%)  
Secondary 2 5 5 0 2 0 2 . 6  14 
( 14 .  3%) ( 35 . 7%)  ( 35.7%)  (0 .0%)  ( 14 .  3%) ( 0 . 0%)  
Total 4 1 3  1 1  1 2 0 2 . 5  3I 
( 12 .  9%) ( 41 .  9%) ( 3 5 . 5%)  ( 3 . 2%)  ( 6 . 5%)  ( 0 . 0%)  
-6-
ITEM #13 - Students in this building perceive that teachers genuinely care about their well being and how they are 
doing in school . 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disagree Response Average Responding 
El ementary 7 6 1 0 0 0 1 . 6  14 
( 50 .0%)  (42 . 9%) (7 . 1%) (0 .0%)  ( 0 . 0%)  { 0 . 0%)  
-
Secondary 1 4 7 2 0 0 2 . 7  14 
{7 . 1%) ( 28.6%) ( 50.0%) ( 14 . 3%)  ( 0 . 0%)  { 0 . 0%)  
. 
· Total 9 10 9 3 0 0 2 . 2  31 -.J 
(29.0%)  ( 32 . 3%)  (29.0%) ( 9 . 7%)  { 0 . 0%)  { 0 . 0%)  
0\ 
ITEM ,#14 - Students in this building receive a sufficent amount of homework. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Dl:sagree Response Average Responding 
El ementary 4 4 6 0 0 0 2 . 1  14 
( 28 .6%)  ( 28 .6%) (42 . 9%)  (0 .0%) ( 0 . 0%)  ( 0 . 0%)  
Secondary 1 5 3 5 0 0 2 . 9  14 
( 7 . 1%)  ( 35.7%) ( 2 1 . 4%)  (35.7%)  (0 .0%) ( 0 . 0%)  
Total 5 1 1  10  5 0 0 2 . 5  31 
( 16. 1%) (35 .5%)  ( 32 . 3%)  ( 16 . 1%)  (0 .0%)  { 0 . 0%)  
-7-
ITEM #15 - The admini stration in this di strict clearly coanunicates academic priorities to teachers . 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Di.:sagree Response Average Responding 
Elementary 2 7 4 1 0 0 2 . 3  14 
( 14 . 3%)  (50 . 0%)  ( 28 . 6%)  ( 7 . 1  %) ( 0 . 0%)  ( 0 . 0% )  
Secondary 1 6 2 4 0 1 2 . 7  1 3  
( 7 . 1%) ( 42 . 9%·) ( 14. 3%} ( 28 .6%)  ( 0 . 0%)  ( 7 . 1%)  
Total 3 16 
. 
6 5 0 1 2 . 4  3 0  
( 9 .7%) (51 .6%) ( 19 . 4%)  ( 16 . 1%) ( 0 . 0%)  ( 3 . 2%)  '-I 
'-I 
ITEM #16 - Teachers in this building are cooperative and supportive of each other with respect to providing a 
qual ity education for all students. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disagree Response Average Responding 
Elementary 1 1  3 0 0 0 0 1 . 2  14 
(78 .6%) ( 2 1 . 4%) ( 0 . 0%)  (0 .0%} ( 0 . 0%)  ( 0 . 0%) 
Secondary 10 3 0 1 0 0 1 . 4  14 
( 7 1 . 4%) ( 2 1 . 4%}  ( 0 . 0%)  ( 7 . 1%) ( 0 . 0%}  ( 0 . 0%) 
Total 23 7 0 1 0 0 1 . 3  31 
{74. 2%} { 22 . 6%}  { 0 . 0%)  ( 3 . 2%)  ( 0 . 0%)  ( 0 . 0%)  
-8-
ITEM #17 - The inservice training programs aid you in teaching academic ski l l s  more effectively. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Disagree Disagree Response Average Responding 
El ementary 2 3 3 5 1 0 3 .0  14 
( 14.  3%) \ ( 2 1 . 4%) ( 2 1 . 4%)  ( 35 . 7%) (7 ! 1%)  (0 .0%) 
Secondary 1 2 4 5 2 0 3 . 4  14 
( 7 . 1%} ( 14 . 3%} ( 28 .6%) ( 35 . 7%) ( 14 .  3%} (0 .0%} 
Total · 3 5 9 1 1  3 0 3 . 2  31 
( 9 . 7%} ( 16 . 1%}  ( 29 .0%} (35 .5%}  ( 9 ; 7%}  ( 0 . 0%)  ..., 
Q) 
ITEM #18 - Teachers in this building convey the expectation that all students are expected to achieve at least 
minillllll mastery of the subject matter. 
!-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree Disagree Response Average Responding 
Elementary 5 9 0 0 0 0 1 . 6  14 
( 35 .7%}  (64 . 3%} (0 .0%) ( 0 . 0%} ( 0 . 0%}  ( 0 . 0%)  
Secondary 4 9 0 1 0 0 1 .  9 14 
( 28 . 6%}  (64 . 3%} ( 0 . 0%} ( 7 . 1%}  ( 0 . 0%)  ( 0 . 0%)  
Total 9 20 . 1 1 0 0 1 . 8  31 
(29.0%)  (64. 5%) ( 3 . 2%) ( 3 . 2%)  (0 .0%) ( 0 . 0%)  
-9-
ITEM #19 - The di strict has written learning goals/objectives for your subject matter area (s)  which you teach and test. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree Di.sagree Response Average Responding 
El ementary 1 5 5 1 2 0 2 . 9  14 
( 7 . 1%) ( 35 .7%)  ( 35 .7%)  ( 7 . 1%') ( 14 . 3%) ( 0 . 0% )  
Secondary 2 1 4 4 2 1 3 . 2  1 3  
( 14 .  3%) ( 7 . 1% )  ( 28 . 6% )  ( 28 . 6% )  ( 14 . 3% )  ( 7 . 1% )  
·rota l 3 6- 12 5 4 1 3 .0  30 
( 9 . 7% )  ( 19 . 4% )  ( 38 .7% )  ( 1 6 . 1%) ( 12 .9%) ( 3 . 2% )  .._, '° 
ITEM #20 - There i s  a broadly understood instructional focus on student achievement which permeates this building. 
1-Strongly 5-Strongly No Total Number 
Agree 2-Agree 3-Not Sure 4-Di sagree Disagree Response Average Responding 
E lementary 4 8 2 0 0 0 1 .  9 14 
( 28 .6%) ( 57 . 1% )  ( 14 . 3% )  (0 .0% )  (0 .0% )  ( 0 . 0% )  
Secondary 1 6 3 3 0 1 2 . 6  1 3  
( 7 . 1%) (42 . 9% )  ( 2 1 . 4% )  ( 2 1 . 4% )  (0 .0% )  ( 7 . 1% )  
· Total 5 15 7 3 0 1 2 . 3  30 
( 16. 1%) (48 . 4%) ( 22 . 6% )  (9 .7% )  ( 0 . 0%) ( 3 . 2%) 
- 10-
80 
ITEM #21 - IN  GENERAL, HOW MUCH TIME ( IN MINUTES) DOES THE TYPICAL STUDENT 
IN YOUR CLASS SPEND ON HOMEWORK EACH N I GHT? ( BASE YOUR ESTIMATE 
ON HOMEWORK FOR ALL OF THE STUDENT ' S  TEACHERS . )  
L i sted below are the average minutes reported for each l evel . 
El ementary 
Secondary 
1 9  Mi nutes 
31 Mi nutes 
Twe l ve of the fourteen (86%) of the elementary teachers responded to 
thi s  i tem and thi rteen of the fourteen (93%) of the secondary teachers 
responded. Only one of the three teachers c lass i fied as "both" responded . 
( Th i s  response was not i ncl uded i n  the above-l i sted resu lts . )  
ITEM #22 - PLEASE L IST ANY GENERAL COMMENTS YOU HAVE RELATIVE TO IMPROVING 
THE STEW-STRAS SCHOOLS .  
Fifteen of the thirty-one (48%) teachers comp l et i ng the survey made 
colTITlents . The teacher comments were grouped i nto the categories presented 
below based on' s im i l arity. The fi gure to the l eft of the comments i s  the 
number of teachers commenting on the i ssue.  Because some teachers made 
mul t i p l e  comments , the total number of comments wi l l  exceed fifteen. 
Students 
( 2 )  Students ' attitudes toward school in general , and academic 
achievement in  particu l a r ,  needs to be i mproved.  
( 1 ) Students need to be more respon s i b l e .  
( 2 )  With respect to students who cause serious di sruptions , the 
admi n i stration needs to take a strong stance and teachers need 
to support this  stance. Th i s  may mean removi ng habitual trouble­
makers from school (exc l u s i on ) .  
-1 1 -
8 1  
Curriculum 
( 1 )  Establ ish written l earn i ng goal s/objectives for subject matter 
areas. 
( 1 )  Have less emphasis  on sports (competi t i ve athlet i cs ) .  
( 1 )  Improve the physical education program at the elementary l evel 
by employing a physical education spec i a l i s t .  
( 1 )  Improve the science program and science equipment . 
( 2 )  Study hal l s  are i neffect i ve and a poor use o f  students ' time .  
( 1 )  Update the vocational education furniture and equipment. 
( 1 )  Pl ace a greater emphasis  on effecti vely educating g i fted students. 
( 1 )  Irnp-ro.vethe l inkage or arti cu l at i on between grade l evel s  for 
science, social studie s ,  and wri t ing ski l l s .  
{ l )  Establ ish a d ip loma for specia l  education students who do not 
(cannot) meet the requi rements of regular  educat i on .  
Personnel 
( 3 )  
( 3 )  
( 1 ) 
( 1 ) 
Parents 
El imi nate teacher overloads . 
IrnJ?rove teachers ' sa 1 ari es . 
Have a ful l time certif icated guidance counselor . 
. 
Teachers care about student achi evement. 
(3) Im,?rove parent support and school/parent rel at i onships . 
Board Of Education 
{ l ) The board of education shou l d  pl ace a greater emphasis  on 
student achievement.  
-12-
